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ABSTRACT

This article focuses upon the use of the portfolio as
a tool to assess professional performance in beginning classroom
teachers and in special education applications. An Oregon pilot
study, the Beginning Teacher Assessment Model (BTAM) for elementary
teachers in their second or third year in the classroom, is
described. The BTAM relies extensively on a portfolio to establish
the knowledge and competencies of the teacher. Its purpose is to
design an individualized professional development plan for each
beginning teacher. Each portfolio contains required video and work
sample components as well as optional components such as lessons of
classroom instruction, letters from supervisors, personal statements
and reflections, and accounts of professional experiences and work
related to the school community. The portfolio review process is
conducted by assessors who receive 2 days of training. The evaluation
is an important part of the Standard Licensure process. Teachers are
also encouraged to display evidence of their instructional
competencies with students who have individualized education
programs. Suggestions are offered for ways to show examples of
professional competence in the following competency areas: (1)
planning for instruction; (2) establishing a classroom climate
conducive to learning; (3) implementing instruction; and (4)
evaluating pupil achievement. Contains four references. (DB)
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Put the Professional Portfolio Into
Focus for Individual and Special
Education Applications

- Dean N. Osterman, Ph.D.

David A. Krug, Ph.D.
g-_=rzs Teacher Standards and Practices Commission
= State of Oregon

“ As SKEPTICAL AS | HAVE BEEN ABOUT THE PORTFOLIO, I REALIZE IT GAVE ME A FURTHER NUDGE
to focus on myself even more, and most important, it has convinced me of the value of reflecting and
evaluating what goes on in it and why . . . I like the concept of this being a “living” portfolio. It is not cast
in stone. It breathes and changes as I do. I have been encouraged to look into myself—uwhat makes me
who I feel I am—since beginning this portfolio. I have seer a value in myself that I wasn't always sure
existed. And, for today’s kids, who seem to have so little sense of worth, of identity, or of hope of ever
discovering any, I feel the portfolio could serve to open up a whole new understanding and appreciation
of themselves and those around them.” (Donna Galella, eighth grade teacher, New York, NY))

Introduction

Most of the current portfolio usage in education is designed for authentic assessment of
pupils’ work in K-12 settings. This article focuses upon the use of the portfolio as a tool to assess
professional performance as a beginning classroom teacher and in special education applica-
tions. Recent studies have confirmed that the portfolio system is reliable for assessing
beginning teachers (Smoken & Newman, 1992).

Assessing Professional Growth

In 1993, Teacher Standards and Practices Commission (TSPC) developed a Beginning
Teacher Assessment Model (BTAM) pilot study for elementary education teachers in their
second or third year in the classroom (Osterman, Myton, and Krug, 1994). The BTAM relies
extensively on a portfolio to establish the knowledge and competencies required for the
second-stage (Standard) teaching license. The portfolio will include, but not be limited to,
evidence of effectiveness drawn from their performance as classroom teachers at the Mastery
level. Teachers can use the portfolio to authentically display their professional performance
in teaching mainstream and Individualized Educational Plans (IEPs) in the classroom setting.
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84 Osterman & Krug

The purpase of the BTAM assessment is to
design an individualized professional devel-
opment plan for each beginning teacher. That
plan may include additional graduate prepa-
ration in the subject area, planned work expe-
riences in business and industry related to the
teacher’s subject matter specialty, and/or fur-
ther preparation related to teaching methods
in the subject. The additional experiences or
preparation would be completed during the
three-year period to issuance of the second-
stage (Standard) license. TSPC believes that
teachers who participate in the Beginning
Teacher Assessment Model and satisfactorily
complete the individualized professional
growth plan will be well along the way in
preparing for the National Board of Profes-
sional Teaching Standards evaluations and
certification later in their careers.

Portfolio Contents

Criteria which may be considered in ae-
tecting the preparedness of the beginning
teacher for standard licensure include compe-
tence in written and oral communication, pre-
sentation/ peer teaching, professional perfor-
mance in displaying TSPC’s 27 competencies
(Oregon Administrative Rules 584-15-055and
584-16-070) for teaching and learning, and
community work. The portfolio will be as-
sessed by a team of assessors (elementary
teacher, elementary principal, teacher educa-
tor, TSPC Commissioner). After the team
completes its review of the portfolio, they will
make a recommendation for licensure and
provide a professional growth plan for the
BTAM candidate. The portfolio will then be
passed toanother team of assessors which will
also review the portfolio. If the teams dis-
agree, a committee of TSPC Commissioners
will make afinaljudgmentregarding licensure.

Each portfolio will contain two required
pieces and optional components as described
below:

1. 30-minute v1deo (required). The video-
tape will show the teacher’s work in an in-
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structional setting. The teacher is required to
display how he or she plans for instruction,
establishes aclassroom conducive to learning,
implements instruction, and finaily evaluates
student achievement. The teacher may dis-
play classroom rules, behavior, or learning
opportunities; work with students with dis-
abilities; and work on specifics about the class-
room, use of [EPs, and other display's of the 27
TSPC competencies.

2. Work Sample (comprehensive and designed
for assessing the candidate’s classroem environ-
ment). A work sample consists of a series of
related lessons of twwo- to five-week durations,
which is part of the school curriculum and
contains the following elements: (1) goals for
a unit of study; (2) instructional plans for each
lesson; (3) information on pupils’ knowledge
and skiils prior to instruction; (4) data on
learning gains resulting from instruction; (5)
interpretation and explanation of learning
gains or lack thereof; and (6) a description of
uses to be made of the findings on learning
gairs in planning further instruction and in
reporting pupil progress. TSPC believes that
the work sample will make a difference in the
effectiveness of beginning teachers in several
important respects. First, work samples focus
unit planning on the curriculum objectives of
the school and district, by providing direction
and a sense of security for teachers who might
otherwise be preoccupied with maintaining,
classroom order or unable to assure adequate
coverage of the curricular program. Second.
the preparation of the work sample insures
that instruction is carefully designed and re-
viewed before teaching, to assure that content
is clearly and carefully developed and in-
struction is properly sequenced. Third, the
work sample provides for accuraie assess-
ment of pupil achievement before instruction
so that the difficulty of subject matter content
matches students’ current achievement levels
and needs. Fourth, the work sample helps the
beginning teacher to estimate the time needed
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for instruction and seat work assignments to
insure adequate time on academic tasks, suf-
ficient learning activities, and completion of
lessons, all of which directly influence pupil
achievement. Fifth, the work sample requires
analysis of learning gains in reiation to district
goals, by focusing attention on the use of
student performance data in planning subse-
quent instruction. Finally, the work sample
provides a reflection upon how the teacher
worksindividually with special educationstu-
dents and explains their growth.

3. Six of the Following 10 Items:

a. Lessons of Classroom Instructiori. The lesson can
include interdisciplinary work or Certificate of Ini-
tial Mastery (CIM) requirements to meet the Z1st
Century reform. Lesson plans can display work
with children with disabilities, exceptionalities, IEPs,
and other conditions using community and profes-
sional resources. Presenting lesson plans from dif-
ferent instructional areas reflect the teachers ability
to plan and carry out instruction over diverse areas.
Lesson plans also can illustrate how the instruction
uses a variety of instructional techniquesto achieve
planned objectives.

b.Student Records of Achievement in the Subject Area.
Examples of what awards and honors are received
by students for academic performances. Samples of
students’ journals, writing projects, science, and
math exhibits can be included in the portfolio. Ex-
amples of students’ work from different lessons can
be provided for displaving diversity in leaming.
The students’ work s a direct measure of teacher
instruchion. .

¢ Letters from Teachers or Supertisers. These letters
can document the teacher’s work in school and
communuty activities foradvancing children in aca-
demic fields. Peer review allows for constructive
response from others who may be teaching in a
related area or competent in giving constructive
reactions. Responses from administratorsand teach-
ersallow an outside source that is helpful in gaining
perspective concerning the relevance of the instruc-
tion for what is important for the students.

d Small Group Instruction Diagnosts (SGID) Report
from Pupils. This evaluative activity canbe included
to display likes and areas of improvements sug-
gested by students. The teacher can describe what
he or she has done to meet the areas of improve-
ments and illustrate the teaching and learning con-
ditrons preferred by the pupils. Students can offer
e aluations of teaciung content. Further, they can
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offer opinions about the capability of the teacher te
receive valuable information regarding teacher

strengths and changes necessary tor makiny, im-
provements.

e. Personal Statementsand Refiectien<ofiherh Teacher
portfolios should reflect the spexific strengths and
accomplishments of the teacher Teacher portfolios
can facilitate the teacher’s own reflection of what he
or she has attempted and set as personal goals.
These statementsallow for the teacher’s philosophy
of education tobe presented. This philosophy helps
the teacher in articulating the educational program
established and reflects cnes belief involving in-
struction and assessment.

f Observation Reports. Frequently, the teacher is
visited by student teachers or visitors from other
schools or even other nations. These visitors mayv
write upareportcnwhatthey viewed happening in
the classroom for demonstrating competencies re-
lated to TSPC's 27 competencies.

g- Classroom AManagement Procedures and Pohcies.
The teacher’s contingency plans for in-class emner-
gencies, classroom rules and understanding. dis-
trict procedures, and other policies that express
classroom rules and behavioral expectations ap-
propnate to the level of development of the pupils
and consistent with laws goveming the student
nights and responsibilities can be included 1n the
portfolio to prove classroom management

h. Examples of Mecting tie Needs of Multicultural!
Diversity. The teacher can provide sampies of prin-
ciples of sex equity and racial justice. This can be
done to show a least restrictive environment for
students with disabilities when establishing class-
room rules and procedures. The teacher can in-
clude lessons of leamning the culture and unique-
ness of diverse populations, and how he or <he
adapts unit and lesson plans for exceptional leam-
ers from varying cultural, social, and hnguistic
backgrounds.

i. Professional Experiences and Werk Related i the
Scheol Community.  As the teacher works with
instructional assistants, parent volunteers, commu-
nity resources, and business partnershipstoachieve
instructional objectives, this coordimation can show
the professional networking activities of the teacher.
Also the teacher can list current workshops,
inservice. and class activities he “she has attended
for continuing to improve one's effective teaching.

j. Othier Pertinent Activibies to Demonstrate the
Candidate’s Competencics in Subrect Matterand Profes-
sional Knoieledge i the Clacsroem Optional in na-
ture. this area can be left to the teacher to explain
future goals thatinclude specific objectives that will
facilitate the attainment of these goals.

Umnizersity of Oregon Coliexe of Education




86 Osterman & Krug

4. (Optional) Resume, especially highlighting
experience or job related to work with children or
adolescents.

5. (Optional) Letters of support from mentor
teacher.

6. (Optional) Letters of support from agen-
cies, colleges, and recognized professionals.

Portfolio Review Process

The process for assessing the first set of
portfolios is as follows:

1. The teacher’s professional portfolios
willbe delivered to TSPC on or before Decem-
ber 30, 1994. Portfolios delivered after that
time will not be accepted.

2. TSPC staff will go through the portfo-
lio contents and assign the portfolio to ‘eams
that will not bias the results. A group of five
Portland State University graduate students
will be assigned to monitor the assessment
panels and their work. Western Oregon

State College’s Teacher Research Divi-
sion willconduct aninter-rater reliability study
of the panels.

3. The assessors will examine each port-
folio firstin groups of four, renderajudgment,
write a professional growth plan, and sign off
as a team for the decision thev have made. The
portfolio will receive the same treatment with
another assessment panel. If there are any
major disagreements with the two panel re-
view processes of the portfolio, then a panel of
TSPC Commissioners will rendera final judg-
ment.

4. Portfolios will then be sent to TSPC’s
Licensure Committee on March 30, 1995 with
a recommendation regarding Standard
Licensure. The Licensure Committee willcon-
duct a final qualitv control check before it
makes a recommendation to the full Commis-
sion regarding licensure.

5. Shortly after the TSI'C March 30-31,
1995 meeting, TSPC will inform all candidates
about the results of the Standard Licensure
recommendation and provide each candidate
with a professional growth plan.
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Assessor Training

The panelsof assessors receive twodays of
training and spend two days assessing the
portfohios. The manual for the assessors pro-
vides the rubric for scoring the portfolios and
all of the forms and strategic information nec-
essary for assessing the portfolios.

Professional Display Of Instructional

Competencies With IEP Students

Oregon’s schools have always ranked
among the top five states in the nation in the
area of mainstreaming students with IEP’s
into the regular classroom. Recent inclusion
efforts bv Oregon schools have resulted in an
even higher percentage of students with IEP’s
spending all or most of their school day in the
regular classroom. The typical Oregon el-
ementary classroom teacher now has from
three to five students with IEP’s in her/his
class.

As Oregon investigates the viability of us-
ing Professional Portfolios to encourage pro-
fessional growth of its teachers, a key question
arising is how will the regular classroom
teacher use the Professional Portfolio to re-
flect teaching competency with students who
are on IEP’s?

The areas in which teaching competencies
are assessed for licensure are stipulated in the
Oregon Administrative Rules, Chapter 584
Regulations and are: planning for instruction;
establishing a classroom climate conducive to
learning; implementing instruction; and evalu-
ating pupil achievement. These competency
areas will be the focus areas when the BTAM
Portfolio Assessors evaluate the BTAM Pro-
fessional Portfolios. By addressing these four
areas, the regular classroom teacher will be
able to reficect his or her teaching competency
with the IEP students in the classroom. The
type of adaptations that the classroom teacher
can make to meet the learning needs of stu-
dents with IEP’s, according to Jackson, et al.
(1993), can be grouped into four areas: envi-
ronmental, material, presentation, and assis-
tance by others.
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A listing of adaptations made by class-
room teachers to fitand meet the needs of their
students with IEP’s was gathered from the
Oregon Supported Education Study con-
ducted by the Oregon Department of Educa-
tionand Portland State University during 1991-
1993 (Arick, et al,, 1993). These teachers sug-
gested adaptations and suggestions abouthow
they can be shown on the Professional Portfo-
iio.

Competency Area: Planning
for Instruction
Environmental Adaptations

Teachers in the Oregon Supported Educa-
tion Study reported spending more time in
planning and setting up learning stations and
activity-based experiences in which students
used more hands-on materials. Professional
Portfolios could reflect this planning by show-
ing the lesson plans and daily schedules which
have been developed.

Material Adaptations

Examples provided by the classroom teach-
ers included using graph paper to line up a
math problem, enlarging pages for easier read-
ing, highlighting materials, and adapting ma-
terials to reflect the IEP student’s reading level.
A teacher’s Professional Portfolio should in-
clude samples of these adapted materials.
Presentations Adaptations

Adaptations in presentation included in-
creasing the use of visuals, moving about the
room more, and decreasing lecture time with
increased time spent in student-centered ac-
tivities. Teachers developing Professional
Portfolios find that video taping is an excel-
lent vehicle for showcasing their individual
presentation style.

Assistance by Others

Using an instructional assistant, peer bud-
dies and volunteers cffectively in the class-
room requires considerable planning. Teach-
ers preparing a Professional Portfolio can re-
flect that planning by including training manu-
als and work schedules, and showing their

6
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assistants at work with students on video
tape.

Competency Areas: Establishing A Class-
room Climate Conducive to Learning
and Implementing Instruction

The BTAM assessors will be looking for
examples from the Professional Portfolio
which reflect full acceptance and participa-
tion of students with IEP’s who are in the
regular classroom.

Environmental Adaptations

Examples of teacher adaptations to the
environment in order to meet needs of stu-
dents with IEP’s include clear articulation of
classroom rules and behaviors expected of
everyone, and repeating and reviewing rules
frequently. Management systems for the
whole class with careful sequencing of activi-
ties and with silent work periods intermit-
tently throughouttheday keepsstudents calm.
Examples of management systems and rules

can readily be included in the Professional
Portfolio.
Material Adaptations

Ideas for material adaptation include hav-
ing greater participation and feedback from
students on what they want to learn, and
using self-monitoring when possible. Self
reflection from students regarding how they
perceive themselves in this learning environ-
ment can be included in the Professional Port-
folio.
Presentation Adaptations

The most common adaptation reported by
teachers in their presentations was an increase
in the use of small cooperative learning groups.
This format increases the likelihood that the
non-IEP student will serve as a model and
assistant. Annotation to lesson plans and
video tape is an ideal vehicle for explaining
presentationadaptations made by the teacher.
Assistance by Others

Involving volunteer students and adults
in effective teaching in tutorial or small group
settings reflects a classroom that is meeting

Umersity of Oregon College of Education
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theindividual needs of theIEP learner. Sched-
ules and detailed instructional lesson plans
used by the assistants shouid beshownaalsoin
short segments on video tape.

Competency Area: Evaluating Pupil

Achievement

Environmental Adaptations

Many teachers in the Oregon Supported
Education Study reported arranging seating
patterns to accommodate students with IEP’s,
using more learning stations in which projects
are cooperatively evaluated; using more stu-
dent self-evaluation, and carrying out the phi-
losophy of not measuring students against
other students. Narrative description of these
efforts, along with video tape is an effective
way of showing these adaptations in the Pro-
fessional Portfolio.
Material Adaptations

Teachers also reported using record /tape
books, less writing and more verbal responses
for their students with IEP’s; and used short-
ehed tests by selecting key questions. Use of
student portfolios also was reported as an
effective means for evaluating the work of all
students, and also those with IEP’s. Samples
of student effort, along with the formal Work
Sample could be included in the Professional
Portfolio.
Presentation Adaptations

The use of worksheets which require a
minimum of writing; using study guides; ac-
cepting alternate forms of information shar-
ing suchasart; and setting up testsso that they
can be retaken until passed were suggested.
Also, grading on individual progress and ef-
fort, and having a closely monitored tracking
system for assignments and due dates were
reported by these teachers. All of these types
of adjustments could be described in the Pro-
fessional Portfolio.
Assistance by Others

Individual evaluations can be set up for
the student with IEP by using teaching assis
tants, volunteers, etc. to admmister and/or
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read quizzes and tests to students who can
dictate responses. Showing a sample of these
on video tape is an excellent way for the
teachers to show adaptations they are making
in the area of student assessment.

Reflection

The many suggested instructional adapta-
tions provided by the classroom teachers par-
ticipating in the Supported Education Study
show that experienced regular education
teachers with the support of special education
teachers are making many easy toimplement,
but effective adaptations to their instruction
in order to accommodate students with IEP’s.
Teachers preparing Professional Portfolios will
find that planring and instructional adapta-
tions they make can, with some forethought,
be readily reflected in their Professional Port-
folio. The efforts made by teachers to meet the
needs of their [EP students do lend them-
selves to the Professional Portfolio and quite
adequately reflect the teachers’ instructional
competency in the four areas in which teach-
ers are assessed.

Conclusion

The State of Oregon has launched the use
of the portfolio to assess the professional per-
formance of teachers in the classroom setting.
Through the Beginning Teacher Assessment
Model (BTAM) PilotStudy, Teacher Standards
and Practices Commission is researching the
portfolio for better evaluating teachers and
providing professional growth plans before
fina! licensure. As part of the study, research-
ers will examine how new teachers address
students with disabilities in planning and
implementing instruction, establishing aclass-
room conducive to learning, and assessing
pupil achicvement. A prominent concern in
the study will be the regular classroom
teacher's demonstration in the Professional
Portfolio onhow he or shereflects upon teach-
ing students who are on IEP's.
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